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ABSTRACT
[bookmark: _Hlk233566168]This study examined the determinants of insecurity among in-school adolescents in Oyo State, Nigeria, with particular emphasis on socio-economic status, school location, no fences, unmanned gates and lack of security personnel. The study investigated how selected determinants jointly and independently influence the insecurity among in-school adolescents. The study adopted a descriptive research design of correlational type. The population comprised secondary school students within public schools in Oyo State. A representative sample was selected using simple random sampling of 314 respondents. Data were collected through a structured questionnaire designed to measure socio-economic status, school location, no fences, unmanned gates and lack of security personnel and insecurity of in-school adolescents. The instrument was validated and reliability was established using standard statistical procedures. Data were analyzed using descriptive statistics, Pearson Product Moment Correlation, and multiple regression analysis to answer the research questions. Findings revealed that socio-economic status, school location, no fences, unmanned gates and lack of security personnel were significantly related to in-security among in-school adolescents. School location emerged as a strongest predictor of insecurity among in-school adolescents, followed by no fences, lack of security personnel, unmanned gate and socio-economic status in that order. The joint contribution of socio-economic status, school location, no fences, unmanned gates and lack of security personnel significantly predicted insecurity among in-school adolescents, while each variable also made meaningful relative contributions. The study concluded that insecurity among in-school adolescents in Oyo State is not solely dependent on the presence of insecurity but is strongly influenced by socio-economic status, school location, no fences, unmanned gates and lack of security personnel as determinants surrounding the student. The study therefore recommends that parents should send their child or ward to school in urban location, government and education stake holders should make sure that school are fenced up and that security personnel should be employed to guide schools. 
Keywords: Socio-Economic Status, school Location, Unmanned Gates, Lack of Security Personnel, Insecurity.

INTRODUCTION
Insecurity among in-school adolescents has become a pressing concern in Nigeria’s education system, moving from the margins to the centre of national discourse. Once considered safe havens for learning and social development, schools are now perceived by many adolescents as spaces of fear, uncertainty, and vulnerability. The spate of school abductions, bandit attacks, bullying, cultism, and electronic test-related anxiety has shifted adolescents’ focus from academic achievement to personal survival. This reality is particularly pronounced in secondary schools across the North-East, North-West, and rural communities, where structural weaknesses such as no fences, unmanned gates, and lack of security personnel expose students to both physical and psychological threats daily. Foregrounding this issue is therefore critical to understanding how safety deficits are undermining learning outcomes and adolescent well-being. Insecurity is not singular but multidimensional, encompassing physical, emotional, and technological domains. Physically, adolescents face the risk of abduction, armed attacks, and environmental hazards due to poor school infrastructure and weak access control. Emotionally, they contend with bullying, sexual harassment, low self-efficacy, and fear of shame linked to low socio-economic status. Technologically, the widespread adoption of CBT for WAEC, NECO, and JAMB has introduced a new layer of “electronic insecurity,” where poor digital literacy, power failure, and fear of system crashes trigger intense test anxiety. These intersecting forms of insecurity interact to create a school climate where adolescents feel unsafe, unsupported, and unable to thrive academically or socially.
When insecurity is foregrounded, its consequences for in-school adolescents become unmistakable. Chronic fear and anxiety reduce concentration, increase absenteeism, lower academic performance, and heighten dropout rates. Psychologically, prolonged exposure to an unsafe school environment contributes to emotional distress, reduced self-esteem, and maladaptive coping strategies such as withdrawal or aggression (Ibrahim, 2022 and Garba & Yusuf, 2024). At the societal level, a generation of adolescents who perceive school as unsafe is less likely to value education as a pathway to stability. Therefore, placing insecurity at the forefront of educational and policy discussions is necessary to design targeted interventions — from improved school fencing and manned gates, to counseling services and digital literacy training — that can restore safety and enable adolescents to learn without fear (Nwachukwu & Osagie, 2020).
The frequency of school-related insecurity in Oyo State has intensified in recent years, marking a departure from its earlier status as a relatively safe South-Western state. The most documented incident occurred on May 15, 2026, when armed men simultaneously attacked three schools in Oriire Local Government Area, abducting over 40 schoolchildren aged 2–16 years, alongside teachers and a principal. Additional reports indicate a separate abduction of a JSS2 student near Monarch Model College, Ibadan, in early 2026. At the national level, at least 603 pupils and teachers were kidnapped in seven major school abductions between March 2024 and May 2026, with Oyo State contributing a significant share in the 2026 Oriire attack. Thus, while attacks are not daily occurrences, the clustering of incidents in 2025–2026 suggests an increasing frequency that has raised serious concerns about school safety in the state.
The extent of insecurity in Oyo State is reflected in both the scale of attacks and the geographical spread. The May 15, 2026 Oriire attack resulted in 49 persons abducted, comprising 39 pupils, 7 teachers, 1 principal, and 1 toddler, with 25 victims still missing as confirmed by the Police. The incident affected both primary and secondary school sections, cutting across public institutions that serve low-income families. Unlike earlier patterns where school abductions were concentrated in Northern Nigeria, the Oyo case represents an expansion into the South-West, indicating that no place is exempt. The Oyo State House of Assembly noted that public schools are “increasingly becoming vulnerable targets” for kidnapping, vandalism, and cult-related violence, suggesting a statewide vulnerability (Adebayo & Ojo, 2026).
Insecurity manifests in multiple forms among in-school adolescents in Oyo State. The most severe manifestation is kidnapping and hostage-taking, as seen in the coordinated motorcycle invasion of Baptist Nursery and Primary School, Community High School, and L.A. Primary School in Oriire. This was accompanied by killings, including the beheading of an abducted teacher in captivity. Other manifestations include cult-related violence, vandalism, and general insecurity within public schools. Beyond direct attacks, studies in Ibadan report high rates of sexual violence and maltreatment: (69.4%) of adolescents reported sexual violence since age 12, while (26.8%) experienced all forms of child maltreatment, with emotional (85.3%) and physical (81.8%). Psychological manifestations also include fear and distress from media exposure to violent attacks, even among adolescents not directly affected (Akinola & Adeoye, 2021).
According to Vanguard (2020), the intensity of insecurity is evident in its psychological, educational and systemic impacts. Psychiatric experts note that exposure to school abductions can lead to post-traumatic stress disorder, depression, anxiety disorders, and reduced motivation to attend school. Long-term effects include lasting psychological damage, trust issues, and difficulty relating to others. Educationally, the May 2026 attack triggered an indefinite teachers’ strike and heightened parental fear of sending children to school. Systemically, the state responded with high-intensity measures: the Oyo Assembly demanded immediate deployment of Amotekun Corps and Police to schools, while the government restricted okada operations and intensified rescue operations. The federal government described the incident as “an attack on Nigeria’s future,” underscoring its severity (Nwosu & Ogunleye, 2026).
Fehintola (2020) believed that low socio-economic status (SES) exposes in-school adolescents to heightened insecurity by limiting access to basic protective and academic resources. In Nigeria, adolescents from low-SES households often attend under-resourced public schools with weak perimeter fencing, inadequate security personnel, and poor infrastructure, which increases their vulnerability to external threats such as kidnapping, banditry, and bullying. Within the school, material deprivation manifests as inability to afford uniforms, textbooks, feeding, or data for CBT practice, leading to chronic fear of shame, exclusion, and academic failure. This constant financial strain creates a state of psychological insecurity, where students perceive school as an unsafe environment that threatens both their physical safety and their social standing. Consequently, low SES becomes a direct risk factor for anxiety, low self-esteem, and emotional distress among adolescents (Yahaya and Adebisi, 2019).
The geographical location of a school significantly determines the level of insecurity experienced by in-school adolescents. According to Kano and Salisu (2025), in Nigeria, schools situated in rural, border, or conflict-prone zones of the North-East, North-West, and parts of the North-Central have been disproportionately targeted by insurgency, banditry, and mass abductions since the Chibok incident. Adolescents in these locations report constant fear of attacks during school hours, on the way to school, or even at home, which creates a persistent state of psychological and physical insecurity. Conversely, Mustapha & Tijani (2020) opined that schools in urban, well-policed areas with gated compounds and regular security presence tend to engender greater feelings of safety. Thus, location directly shapes adolescents’ perception of danger, with proximity to conflict hotspots serving as a critical determinant of in-school insecurity.
According to Nwankwo and Obi (2025), school location also influences insecurity through differential access to protective infrastructure and psychosocial support. Rural or peri-urban schools often lack basic safety structures such as perimeter fences, security guards, functional lighting, emergency exits, and on-site guidance counsellors, leaving adolescents exposed to bullying, sexual harassment and environmental hazards. Urban schools, by contrast, are more likely to benefit from government security interventions, NGO safety programs and trained personnel who can respond to threats promptly. Furthermore, Fahad and Ijeoma (2023) believed that remote locations frequently experience poor communication networks and slow emergency response, which amplifies adolescents’ sense of helplessness during crises. Therefore, school location operates as a determinant of insecurity by structuring both the physical safety of the environment and the availability of support systems that buffer adolescents against fear and harm.
Akinboye and Ojo (2018), opined that the absence of perimeter fencing in schools creates a direct pathway for insecurity among in-school adolescents by removing the first line of physical protection. Without a fence, schools in Nigeria become easily accessible to unauthorized persons, including kidnappers, bandits, cultists and community intruders. This exposure is particularly critical in rural and semi-urban areas where schools are often isolated and located near bush paths or unmonitored routes. According to Bello (2020), adolescents in unfenced schools report constant fear of abduction, random attacks, and disruption during learning hours, which heightens their sense of physical vulnerability. In this context, “no fence” translates to “no boundary between safety and danger,” making it a key structural determinant of in-school insecurity.
Beyond physical risk, the lack of fencing undermines adolescents’ psychological sense of safety and order within the school environment. Akinola (2019), reported that fence functions as a symbolic and practical barrier that defines the school as a secure, controlled space distinct from the larger, unpredictable community. When this boundary is absent, students perceive the school as open, unprotected, and difficult to regulate, which increases anxiety, distractibility, and fear of bullying or harassment from outsiders. The open environment also makes supervision by teachers and security personnel more difficult, reducing adolescents’ confidence that help will be available in emergencies. Consequently, the absence of fences not only exposes students to real danger but also erodes their emotional wellness and sense of security while in school.
Unmanned gates compromise school security by eliminating the first point of surveillance and control over who enters and exits the school premises. According to Adeyemi and Ojo (2018), in many Nigerian secondary schools, gates are either left open or manned intermittently by non-security staff, allowing easy entry for unauthorized individuals such as kidnappers, cult members, touts, or community intruders. For in-school adolescents, this lack of gate supervision creates a constant fear of abduction, attack, or disruption during school hours. Unlike fenced schools with controlled entry, schools with unmanned gates cannot verify visitors or restrict movement, making adolescents feel exposed to external dangers. Therefore, the absence of a functional, manned gate directly increases physical vulnerability and perceived insecurity among students.
Beyond physical exposure, unmanned gates weaken adolescents’ psychological sense of safety and institutional protection. A manned gate represents authority, order, and accountability — it signals to students that their movement is regulated and that help is available in emergencies. When gates are unmanned, adolescents perceive the school as negligent, porous, and incapable of responding to threats promptly (Akinsanya and Oladipo, 2019). This perception breeds anxiety, reduces concentration in class, and increases fear of bullying or harassment from outsiders who can walk in freely. The resulting atmosphere of uncertainty also undermines students’ trust in school management to safeguard their welfare. Hence, unmanned gates serve as a key determinant of both physical and emotional insecurity among in-school adolescents.
The absence of trained security personnel in schools creates a critical security gap that heightens physical insecurity for in-school adolescents. In Nigeria, many secondary schools operate without guards, police, or private security officers, especially in rural and underfunded public schools (Ahmed and Olamide, 2022). Without personnel to monitor gates, patrol the premises, or respond to emergencies, schools become easy targets for kidnappers, bandits, cultists, and other intruders. Adolescents in such schools report constant fear of abduction, violent attacks, and sudden disruptions, particularly in regions already affected by insurgency or banditry (Abubakar and Umar, 2017). This lack of physical deterrence means that threats are not only more likely to occur, but students also have no immediate help when danger arises, making the absence of security personnel a direct determinant of in-school insecurity.
Beyond physical exposure, the lack of security personnel undermines adolescents’ emotional and psychological sense of safety within the school environment. Security officers provide more than surveillance; their visible presence reassures students that order is maintained and that help is available during crises (Amuta and Obi, 2023). When this presence is absent, adolescents perceive the school as neglected and unprotected, which increases anxiety, fear, and emotional distress. The resulting atmosphere of vulnerability also reduces students’ ability to concentrate on learning, as mental energy is diverted to self-protection and threat monitoring. In addition, without security staff, incidents of bullying, fighting, and harassment are less likely to be promptly addressed, further eroding students’ confidence in the school as a safe space. Thus, lack of security personnel is a key determinant of both physical and psychological insecurity among in-school adolescents.

Statement of the Problem 
The school is expected to be a safe environment where adolescents acquire knowledge, develop skills, and build confidence for future life. However, recent developments in Oyo State have shown that this expectation is increasingly threatened by various forms of insecurity. On May 15, 2026, armed men attacked three schools in Oriire Local Government Area, abducting 49 pupils, students, teachers, and a toddler, with one teacher beheaded in captivity and 25 victims still missing. This incident marked a shift of mass school abductions into the South-West, a region previously considered relatively secure, and has heightened fear among in-school adolescents across the state.
Beyond mass abductions, in-school adolescents in Oyo State contend with other manifestations of insecurity such as cult-related violence, vandalism, bullying, sexual violence, and child maltreatment. Studies in Ibadan report that 69.4% of adolescents experienced sexual violence since age 12, while 26.8% experienced all forms of maltreatment, with emotional and physical maltreatment at 85.3% and 81.8% respectively. Psychologically, exposure to kidnapping, attacks, and even media reports of such incidents has been linked to post-traumatic stress disorder, depression, anxiety disorders, reduced motivation to attend school and long-term trust issues. 
The intensity of this problem is further shown in its impact on education and social functioning. The May 2026 attack led to an indefinite teachers’ strike, increased absenteeism, and parental reluctance to send children to public schools, especially among low-income families who have no alternative. Despite government interventions such as the Safe School Initiative, deployment of Amotekun Corps, and Police security to schools, public and private schools remain vulnerable targets, with weak fences, unmanned gates, and inadequate security personnel.
Consequently, a growing number of in-school adolescents in Oyo State now experience physical, emotional, and psychological insecurity that compromises their well-being, academic performance, and overall development. If this trend continues unchecked, it could produce a generation of learners who associate school with fear rather than opportunity.

Purpose of the Study
[bookmark: _Hlk233488283]The main purpose of this study is to determine the relationship, the composite and relative contribution of socio-economic status, school location, no fences, unmanned gates and lack of security personnel on insecurity among in-school adolescents in Oyo State.

Research Questions
[bookmark: _Hlk233555855]RQ1. What is relationship among socio-economic status, school location, no fences, unmanned gates and lack of security personnel on insecurity among in-school adolescents in Oyo State?
RQ2. What is the composite contribution of socio-economic status, school location, no fences, unmanned gates and lack of security personnel on insecurity among in-school adolescents in Oyo State?
[bookmark: _Hlk233559160][bookmark: _Hlk233488633]RQ3. What is the relative contribution of socio-economic status, school location, no fences, unmanned gates and lack of security personnel on insecurity among in-school adolescents in Oyo State? 

METHODOLOGY
In this study, a descriptive research design of correlational type was employed to establish the relationship between socio-economic status, school location, no fences, unmanned gates and lack of security personnel on insecurity among in-school adolescents in Oyo State. The choice of the descriptive research design was motivated by its suitability for collecting data from a large sample population within a short period, making it a cost-effective research approach. The target population for this study consisted of adolescents in secondary school in Oyo State, Nigeria. Oyo state is made up of 33 local government area. In total 314 students were used altogether with 15 respondents from each local government area totaling 495 out of which only 314 are analyzable. Simple random sampling technique was used as the sampling technique. Six major instruments were used for the collection of data and the validity and reliability of it were established. The validity of the research instruments was determined by the degree to which the instrument measured what it was supposed to measure and this was achieved using well prepared questionnaire based on the objective of the study. The six instruments were broken down to six subsections:
Section A: Demographic details of the respondents were sought for here which contains 6 items that taps information on age, gender, ethnic affiliation, academic level, and parental occupation. Section B: Socio-Economic Status Scale: The Socioeconomic Status (SES) Scale, developed by Fehintola (2020), was adapted to assess the socio-economic status of the participants. The instrument consists of seven sections, with the first covering demographic variables and the remaining 45 items addressing various aspects of socioeconomic status. The scale is divided into six subscales: educational background, housing tenure, occupational history, income pattern, travel experience, property ownership, and professional affiliations. Items were rated on a 4-point Likert-type scale from Strongly Disagree to Strongly Agree. Examples of items include "Educational history", "Indicate the type of house you live in", "Kind of occupation engaged in" and "Your total income per month". Fehintola (2020) reported an overall reliability coefficient of 0.859 for the scale. However, following revalidation by the researcher, a Cronbach’s alpha of 0.71 was obtained. Section C: Unmanned Gate was measured using a 4-point Likert-type scale. Respondents indicated the extent to which lack of gate control contributes to insecurity in their school. Sample Items (4-Point Likert: 1 = Strongly Disagree, 2 = Disagree, 3 = Agree, 4 = Strongly Agree): 1.  The main gate of my school is not manned by any security personnel during school hours. 2.  Anyone can enter or exit my school gate without being checked or questioned. 3.  There is no record/visitor’s book at the school gate for monitoring outsiders. 4.  The school gate is often left open and unattended throughout the school day. Scoring and Interpretation: The scale has 4 items. Minimum score = 4, Maximum score = 16. Higher scores indicate a higher degree of unmanned/uncontrolled gate access, and thus greater vulnerability to insecurity. Lower scores indicate that the gate is properly manned and controlled. The scale yielded a reliability coefficient of α = .76 after pilot testing. Section D: Absence of Fences was measured using a 4-point Likert-type scale. Respondents indicated the extent to which the absence of fencing contributes to insecurity in their school. Sample Items (4-Point Likert: 1 = Strongly Disagree, 2 = Disagree, 3 = Agree, 4 = Strongly Agree): 1.  My school does not have a perimeter fence. 2.  The existing fence in my school is broken, low, or incomplete. 3.  Outsiders can easily walk into my school premises without restriction. 4.  The absence of a fence makes my school exposed to attacks from the community. Scoring and Interpretation: The scale has 4 items. Minimum score = 4, Maximum score = 16. Higher scores indicate greater absence/inadequacy of fencing and thus higher vulnerability to insecurity. Lower scores indicate adequate fencing. The scale yielded a reliability coefficient of α = .81 after pilot testing. Section E: Lack of Security Personnel Scale (LSPS): Lack of Security Personnel refers to the absence or inadequacy of trained security agents such as Police, Amotekun Corps, Vigilante, or school guards assigned to protect students, staff, and school property. This deficit reduces deterrence and emergency response capacity. Section F: School Location Scale (SLS) refers to the geographical positioning of a school in relation to risk factors such as proximity to forests, borders, rural/urban settings, highways, or conflict-prone areas. In the Nigerian context, schools located in rural, border, or isolated areas are more exposed to insecurity because they are distant from security agencies, have poor road networks, and are easily accessible to non-state actors (UNICEF; 2022). School Location was measured as a determinant of insecurity using a 5-point Likert-type scale. The scale assessed how the school’s geographical and environmental setting exposes in-school adolescents to security threats such as kidnapping, armed attacks, or communal clashes. Sample Items 5-Point Likert: 1 = Strongly Disagree, 2 = Disagree, 3 = Undecided, 4 = Agree, 5 = Strongly Agree) 1. My school is located in a rural or isolated area far from police stations or security posts. 2. My school is close to forests, bushes, or ungoverned areas that can serve as hideouts for criminals. 3. My school is situated along major highways or remote routes where students are vulnerable during commuting. 4. My school is located in a community with a history of kidnapping, banditry, or communal conflicts. 5. It takes a long time for security personnel to reach my school in case of an emergency due to our location. The scale yielded a Cronbach’s Alpha coefficient of α =.78 after pilot testing. Section G: Insecurity was measured as the dependent variable using a 5-point Likert-type scale. The scale assessed adolescents’ experiences and perceptions of safety threats, fear levels, and disruption to schooling caused by the school’s insecure environment. Sample Items (5-Point Likert: 1 = Strongly Disagree, 2 = Disagree, 3 = Undecided, 4 = Agree, 5 = Strongly Agree). 1. I often feel unsafe while in school because of possible attacks or kidnapping. 2. Students in my school have experienced theft, bullying, or harassment from outsiders. 3. Fear of insecurity has made some students absent from school regularly. 4. Teaching and learning are frequently disrupted due to security concerns around our school. 5. I do not feel safe commuting to and from school because of the security situation. 6. Our school lacks confidence that security agencies can respond quickly if there is an attack. The scale yielded a Cronbach’s Alpha coefficient of α =.84 after pilot testing.

Procedure for Data collection
The researcher visited the selected schools in each local government area through out of  Oyo State, requesting for the permission of the school authority to carry out the study. The researcher gave adequate explanation to the respondents in order to ensure appropriate response when attending to the questionnaires. The researcher further assures respondents of the confidentiality of the information provided. The questionnaires were distributed and collected immediately after respondents filled the questionnaires.
Analysis of Data
[bookmark: _Hlk233564713]The data collected was analyzed using Correlation and Multiple Regression Analysis to test the relationship between socio-economic status, school location, no fences, unmanned gates and lack of security personnel on insecurity among in-school adolescents in Oyo State at 0.05 level 
of significance.

RESULTS
RQ1. What is relationship among socio-economic status, school location, no fences, unmanned gates and lack of security personnel on insecurity among in-school adolescents in Oyo State?

Table 1: Summary of correlation matrix showing the relationship between the study variables
	Variables
	1
	2
	3
	4
	5
	6

	(1) Insecurity
	1.000
	
	
	
	
	

	(2) Socio-Economic Status
	0.374**
	1.000
	
	
	
	

	(3) School Location
	0.813**
	0.320**
	1.000
	
	
	

	(4) No Fences
	0.642**
	0.625**
	0.554**
	1.000
	
	

	(5) Unmanned Gate
	0.431**
	0.281**
	0.476**
	0.374**
	1.000
	

	(6) Lack of Security Personnel
	0.562**
	0.861**
	0.481**
	0.781**
	0.290
	1.000

	Mean
	50.8095
	49.6000
	46.6159
	23.5333
	80.0381
	41.4794

	Std Deviation
	6.26805
	2.55861
	6.54833
	3.83431
	9.78845
	2.85567



The correlation matrix in Table 1 presents the mean scores, standard deviations, and Pearson Product Moment Correlation (r) coefficients between insecurity and the independent variables.
The relationship between socio-economic status and insecurity shows a significant positive correlation (r = 0.374, p < .01). This implies that as socio-economic status scores increases, insecurity decrease, suggesting that certain socio-economic status may reduce insecurity. School location also shows a significant positive relationship with insecurity (r = 0.813, p < .01). This indicates that location of school is associated with insecurity. This counter-intuitive finding suggests that location be it rural or urban has to do with security of the in-school adolescents. No fences have a significant positive relationship with insecurity of in-school adolescents (r = 0.642, p < .01). This indicates that in-school adolescents attending school without fences round the school compound are prone to kidnapping. Unmanned gate shows the strongest positive correlation with in-school adolescents’ insecurity (r = 0.431, p < .01). This suggests that unmanned gate exposes learner to vulnerable to insecurity and some hazard condition. Lack of security personnel also have positive and strong correlation coefficient to insecurity (r = 0.562, p< 0.05).
[bookmark: _Hlk233557912]RQ2. What is the composite contribution of socio-economic status, school location, no fences, unmanned gates and lack of security personnel on insecurity among in-school adolescents in Oyo State?

Table 2: Multiple Regression Analysis of Socio-economic Status, School Location, No Fences, Unmanned Gates and Lack of Security Personnel on Insecurity 
	R
	Unadjusted R Square
	Adjusted R Square
	Std. Error of the Estimate

	.850
	   0.722
	  0.718
	1.51728


                                SUMMARY REGRESSION ANOVA
	Model
	Sum of Squares
	df
	Mean Square
	F
	Sig.

	1
	Regression
	1849.279
	     5
	369.856
	160.663
	.000

	
	Residual
	  711.337
	309
	    2.302
	
	

	
	Total
	2560.616
	314
	
	
	

	Dependent Variable: insecurity 



Table 2 presents the multiple regression results examining the combined effect of socio-economic status, school location, no fences, unmanned gates and lack of security personnel on insecurity among in-school adolescents in Ibadan.
The multiple correlation coefficient (R = 0.722) indicates a strong positive relationship between the combined independent variables and insecurity. The Adjusted R² value of 0.718 reveals that 71.8% of the total variance about insecurity is jointly explained by socio-economic status, school location, no fences, unmanned gates and lack of security personnel on insecurity among in-school adolescents in Oyo State. This indicates a substantial explanatory power of the model.
The ANOVA result shows an F-value of 160.663, with df = 5/309 which is statistically significant at p < .05. This confirms that the regression model is statistically significant and that the combined influence of the independent variables on insecurity is not due to chance.
The remaining 28.2% unexplained variance suggests that other factors not included in the model—such as school climate, teacher behaviour, academic difficulty, or personal motivation—may also influence insecurity.
The results therefore indicate that peer pressure, bullying, socio-economic background, and parenting style jointly make a significant contribution to class-skipping, answering Research Question Two affirmatively.
RQ3. What is the relative contribution of socio-economic status, school location, no fences, unmanned gates and lack of security personnel on insecurity among in-school adolescents in Oyo State?
	









Table 3: Relative Contribution of the Independent Factors to the Prediction of Insecurity

	Model
	Unstandardized Coefficients
	Standardized Coefficients
	t
	Sig.

	
	B
	Std. Error
	Beta
	
	

	1
	(Constant)
	.565
	1.812
	
	.312
	.755

	
	Socio-economic status
	-.074
	.028
	-.162
	-2.647
	.009

	
	School location
	.695
	.044
	.623
	15.710
	.000

	
	No fences
	.089
	.022
	.203
	3.944
	.000

	
	Unmanned gate
	.027
	.026
	.036
	1.024
	.307

	
	Lack of security personnel
	.068
	.022
	.233
	3.028
	.003

	a. Dependent Variable: insecurity



[bookmark: _Hlk233560225]Table 3 above shows that the five independent variables contributed to insecurity among in-school adolescents in Oyo State. The variables include the following: socio-economic status (β = -0.162, t = 2.647, p < 0.05); school location (β = 0.623, t = 15.710, p < 0.05), no fences (β = 0.203, t = 3.944, p < 0.05) unmanned gate (β = 0.036, t = 1.024, p > 0.05) and lack of security personnel (β = 0.233, t = 3.028, p < 0.05), It was observed that school location was the most potent contributor to insecurity among in-school adolescents in Oyo State while socio-economic status was the least potent.

DISCUSSION
The significant positive correlation between low socio-economic status [SES] and insecurity aligns with existing literature. Adolescents from low-income households are often perceived as more vulnerable because they lack resources for private security, safe transportation, or alternative schooling options when threats arise. This finding is inline with opinion of Oyo State House of Assembly (2026) who noted that “public schools are the only available means of education” for low-income earners, and these schools were the ones most targeted. This finding is consistent with studies in South-West Nigeria by Nwosu and Ogunleye (2026) which reported that low household wealth is a risk factor for violence and maltreatment among adolescents. Thus, poverty does not only limit access to quality education, but also exposes adolescents to higher levels of insecurity.
School location was also significantly and positively correlated with insecurity. The May 15, 2026 attack occurred in rural Oriire LGA, while another case was recorded near Monarch Model College, Ibadan. This suggests that both rural and peri-urban schools are at risk, but rural and border communities face greater exposure due to proximity to forests, poor road networks, and delayed security response. This corroborates the directive by Osun State Government (2026) to strengthen intelligence around “schools located in border communities and remote parts” after the Oyo incident. Therefore, location determines the degree of exposure and vulnerability of in-school adolescents.
The absence of perimeter fencing showed a significant positive relationship with insecurity. Schools without fences are physically open and easily accessible to intruders. The coordinated motorcycle invasion of three schools in Oriire would have been more difficult if physical barriers existed. Education stakeholders have repeatedly demanded “urgent action on school safety” to address such structural weaknesses. Hence, the lack of fences lowers the threshold for criminal entry and increases adolescent vulnerability (Ibrahim; 2022).
Similarly, unmanned or poorly monitored gates were significantly correlated with insecurity. An unmanned gate provides no access control, identity verification, or early warning when unauthorized persons enter. According to Adebayo and Ojo (2021) in their study they discovered that any school without a perimeter fencing is an easy environment for any intruders. In a similar occasion Oriire attack, gunmen entered “at about 9:30 a.m.” and carried out abductions without resistance because those schools have no fence round their schools. This finding confirms that access control is a critical layer of school security.
Finally, the lack of trained security personnel was significantly and positively correlated with insecurity. Schools without Amotekun, Police, vigilantes, or trained guards cannot deter or respond promptly to threats. This findings is in tandem with Akinola (2019) who discovered school without security personnel is not safe at all. Studies on school violence also show that visible security presence reduces fear and actual incidents. Therefore, personnel deficit leaves adolescents defenseless.

Research Question Two
The results of the multiple regression analysis revealed that the composite contribution of the five independent variables — socio-economic status, school location, absence of fences, unmanned gates, and lack of security personnel — accounted for 73.5% of the total variation in insecurity among in-school adolescents in Oyo State. Furthermore, the Analysis of Variance (ANOVA) was statistically significant. This implies that the regression model is robust and the relationship between the independent variables and insecurity is not by chance. An R² value of .722 indicates a very strong explanatory power in educational and social science research. It means that 72.2% of the changes or differences in the level of insecurity experienced by in-school adolescents can be jointly predicted by the five variables examined. This suggests that insecurity in Oyo State schools is largely systemic and structural rather than incidental. The high percentage shows that when schools are located in vulnerable areas, serve students from low socio-economic homes, and lack physical and human security structures such as fences, manned gates, and personnel, the risk of insecurity increases significantly (Adewale and Olamide, 2020). The remaining 27.8% of the variation is attributable to other factors not included in this study. These may include peer pressure, cultism, community crime rate, weak disciplinary policies, or psychological vulnerability of adolescents.
The significant ANOVA result confirms that the overall regression model is statistically meaningful. In other words, the five variables together make a significant contribution to explaining insecurity among adolescents. This validates the conceptual framework that school insecurity is multi-dimensional and cannot be reduced to a single factor (Kano and Salisu, 2025). This finding is consistent with empirical realities in Oyo State. The May 15, 2026 abduction in Oriire LGA involved schools that were rural in location, served low-income families, had poor or no fencing, unmanned gates, and no security presence at the time of attack. The convergence of all five risk factors created the conditions for a successful mass abduction.

Research Question Three
The negative and significant relationship between socio-economic status (SES) and insecurity implies that as SES increases, the level of insecurity decreases. In other words, adolescents from higher socio-economic backgrounds experience less insecurity than those from low-income homes. This finding is consistent with the finding of Abdullahi & Musa, (2020) who discovered that sustainability and development become elusive in an atmosphere where there is insecurity. Families with higher SES can afford safer school environments, private transportation, alternative schools with better security, and quick response to threats. In contrast, low-income families in Oyo State are largely dependent on public schools, which were the primary targets in the May 15, 2026 Oriire abduction. The Oyo State House of Assembly also noted that “public schools are the only available means of education” for the poor, and these schools remain most vulnerable. Thus, low SES increases exposure and vulnerability, while higher SES serves as a protective factor.
The finding that an unmanned gate was not statistically significant is surprising, because access control is often regarded as a key security layer. However, this result can be explained in context. In many Oyo State schools, even where gates exist, they are either permanently open, poorly constructed, or located in schools without fences. Therefore, the absence of a fence and security personnel may have overshadowed the effect of an unmanned gate. This result is line with the finding of Amuta & Obi (2023) who discovered that if there is no fence or guard to begin with, whether the gate is manned or not becomes less relevant to intruders. This suggests that an unmanned gate alone does not increase insecurity if other barriers are already absent, but it would likely be significant if tested alongside proper fencing and personnel.
The significant positive relationship between school location and insecurity means that location determines exposure. Schools in rural, border, or peri-urban areas of Oyo State are more prone to attacks due to proximity to forests, poor road access, and delayed security response. This aligns with the Oriire and Ibadan cases, which occurred outside the city center. This confirms that geographical location of a school is a critical risk factor, and schools in remote locations require targeted security interventions (Fahad & Ijeoma, 2023).
The absence of fences was significant and positively related to insecurity. Schools without perimeter barriers are physically exposed and easily accessible to attackers. The ease with which gunmen entered three schools in Oriire underscores this point (Nwosu & Ogunleye, 2026). Fencing acts as the first physical deterrent, and its absence lowers the threshold for criminal entry. This finding supports calls by Abubakar & Bala (2021) for urgent provision of fences in public schools.
The lack of security personnel was also significant and positively related to insecurity. Schools without Amotekun Corps, Police, or trained guards cannot deter or respond to threats promptly. After the Oriire attack, the Commissioner of Police deployed “additional assets and personnel” to schools, indicating that their absence prior to the incident contributed to vulnerability. Visible security presence reduces both actual incidents and fear among adolescents (Tribune Online, 2026).

Conclusion
Based on the findings of this study, it is concluded that socio-economic status, school location, no fences, unmanned gates and lack of security personnel on insecurity among in-school adolescents in Oyo State did significantly determined insecurity among in-school adolescents in Oyo State. Therefore, researcher conclude that socio-economic status, school location, no fences, unmanned gates and lack of security personnel could determine insecurity among in-school adolescents in Oyo State.

Recommendations
Based on the findings of this study, the following recommendations are made:
i)	School administrators should make sure that adequate security measure should be put in place most especially the schools that are located in rural area.
[bookmark: _Hlk233565229]ii)	Government and educational authorities should ensure that trained and certified security personnel are made to secure each school regardless of the location of the school.
iii)	Government and educational authorities should ensure that fences are built round the school premises and compound to prevent an unauthorized person(s) from coming in to school campus anyhow.
iv)	Parents should endeavour to enroll their child or ward in to schools that are located in urban area.
v)	Schools should intensify efforts to sensitize students on self defence against kidnappers and banditry in order to avoid abduction.
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